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The DEVOTE project 
The project « DEVOTE - Developing Competencies of Teachers to Integrate Students with 

Migrant Backgrounds into European Schools » aims to strengthen the integration of 

students with migrant backgrounds in schools and improve their success in education. 

The project is funded by the Erasmus+ Programme of the European Union and is managed 

by a consortium of partners composed by: 

 
ALDA - European Association for Local 
Democracy  
https://www.alda-europe.eu/it/ 

France 

 

Paydaş Eğitim Kültür Ve Sanat Derneği 
https://paydas.org.tr/  Turkey 

 

Panepistimio Thessalias - University of 
Thessaly  
http://erasmus.uth.gr/en/ 

Greece 

 DRPDNM - Drustvo Za Razvijanje 
Prostovoljnega Dela Novo Mesto 
http://www.drustvospm.si/drustvo-za-
razvijanje-prostovoljnega-dela-novo-mesto 

Slovenia 

 
 
 
 
 

FoCo - Formazione e Comunione Società 
Cooperativa Sociale Onlus 
https://www.coopfoco.org/ 

Italy 

 
 
 
 

UC Limburg 
https://www.ucll.be/international Belgium 

This project engages to provide training, coaching and guidance to teachers equipping 

school leaders and educators with the necessary skills and innovative tools to support 

secondary students in the process, strengthening collaboration between schools, families, 

and other external stakeholders by providing them the Intellectual Outputs (IOs) described 

below. 
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Intellectual Outputs 
• IO1 – Educational Content: an educational content to help teachers to integrate 

students with migrant backgrounds (EC), 
• IO2 – Massive Open Online Course: an open online course for middle and 

secondary school teachers (OOC), 
• IO3 – Community of Educators: a teacher community to share good practices 

(OEC). 

Objectives 
• Develop the professional development of teachers in dealing with migrant and 

refugee learners and diversity in classrooms 

• Support schools to facilitate inclusion and success of newly arrived migrant and 

refugee students, thus contributing to the tackling of early school leaving (ESL) 

• Support and enhance the performance of newly-arrived migrant and refugee 

students in secondary schools 

• Strengthen collaboration among all members of the school community (school 

leaders, teachers and non-teaching staff, learners, parents/families) 

• Extending and enhancing secondary school teachers’ skills and competences in 

teaching of literacy and numeracy to students with migrant background 

• Providing a diagnostic tool for the effective assessment of literacy, numeracy and 

digital competences, gaps and needs of students with migrant background 

• Promoting innovative practices, digital and non-digital, in teaching literacy, 

numeracy and digital competences of secondary students with migrant 

backgrounds. 

Target groups 
• Teachers and educators: 78 teachers will be trained to implement strategies to 

strengthen school integration of students with migrant backgrounds in European 

schools, thus improving their teaching competencies.They will work as multipliers 

with students and their parents. The strategies also include 6 multiplier events in 

6 different countries, involving 300 teachers and educators 

• Secondary school students with migrant backgrounds: they will be the direct 

beneficiaries of the developed methodologies. 100 students with migrant 

backgrounds will be involved 

• Parents with migrant backgrounds: they will improve their skills on the national 

language.   

• School leaders and other stakeholders: through these methods, the project aims 

to strengthen collaboration between schools, families and other external 

stakeholders. Thus, this will improve the school system in Europe. 
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Literature review 
Prepared by University of Thessaly – May 2021. 

Introduction 
The aim of the present document is to explore the existing situation regarding the 

education of students with migrant backgrounds and engage on a reflection on the matter. 

Furthermore, this report wishes to explore proposals for better preparing teachers, due to 

their crucial role in the process of integrating students with migrant backgrounds in schools. 

International movement of peoples and diversity of national populations have posed 

challenges for education systems in recent years. Rather than separating ‘students at risk’ 

from the mainstream system to meet their educational needs as in the past, education 

systems and schools now aspire to deal with student diversity through inclusive education. 

Inclusive education is about valuing and responding to diversity and ensuring that schools 

are supportive and engaging places for all students (Education Queensland 2005; Τaylor & 

Sidhu, 2012). 

Schools nowadays cannot ignore the current social and cultural changes and should move 

beyond the ethnocentric, monocultural and monolingual approach; that should be merely 

considered as practices of the past. Charlot (2002) underlined two main dimensions of 

education: a) education is a right and not a "product" and b) that education has a universal 

dimension: whatever the differences between cultures may be, all cultures are human 

construction aiming for a world of solidarity, for peace, against all forms of violence, 

discrimination, exploitation, devaluation of human dignity. 

The European Commission (EC), seeking to promote social inclusion, has put in the center 

of the focus migrants’ and refugee’ integration, mostly through education. Recently, the EC 

has announced a new plan to help countries better integrate migrants; one of the main 

focus of that plan continues to be on education and training (Action plan on integration and 

inclusion 2021-2027). 

 

The following literature review on education of students with migrant backgrounds has been 

developed around the following axes: 

• Pre-existing programs in Europe for students with migrant background in schools 

• Good practices developed specifically in the partners’ countries (specifically 

regarding: psycho-social issues, parental support, language support). 

• Recommendations from institutional stakeholders on the inclusion of student with 

migrant background 

• Recommendations of useful tools for teachers training. 
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Pre-existing programs in Europe: students with migrant background  
The last decades a large number of projects funded by EC and by national sources have 

been carried out in European countries around this topic.  

In this section, we will provide the reference to the main projects focusing on 

migrants/refugee integration through education as well as references from publications 

relating to the topic. 

 

(1). Project title/acronym Inclusion of Roma and Migrants in Schools: 
Trainings, Open Discussions and Youth 
Volunteering Activities (RoMigSc) 

 

 

Education is crucial for successful integration. 
Although diversity is an opportunity to make 
schools more inclusive, creative and open-
minded, inequality in education is the highest 
among Roma and migrant children. Migrant and 
Roma often face discrimination and xenophobia. 
For instance, the educational achievements of 
these groups are in general poorer, they are 
more likely to drop out from compulsory 
education, leading to higher risks of social 
marginalization, to a failure to integrate, and, 
ultimately, to poverty, which has long-term 
adverse effects on the social development and 
economic growth of the host country. The main 
aim of this project is thus to support better 
integration of Roma and migrant children in 
education through various activities. 

 
The engagement of youth in volunteering is also 
fostered in the project. Volunteering plays a 
significant role in the youth's social inclusion. It 
allows them to engage as citizens, as well as to 
gain experience, which can enhance their em-
ployment opportunities. However, volunteering 
needs to be recognized as a form of non-formal 
learning. 
 

Website https://romigsc.eu 
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(2). Project title/acronym THE ICAM PROGRAMME/CAM (Children 
Affected by Migration) 
 

 

 

The Acronym CAM (Children Affected by 
Migration) is used when referring to children 
who are refugees, asylum seekers, economic 
or social migrants or those left behind by 
family moving to another country. The ICAM 
network seeks to benefit all CAM through 
further partnerships with, and support from, 
organisations and individuals who share our 
determination to find and implement ways of 
alleviating the effects of the growing 
humanitarian crisis caused by migration, both 
now and in the longer term. 

The programme will achieve this through the 
professional development of ICAM school 
leaders so they can increase the capacity of 
schools to maintain a safe and secure learning 
environment and enhance Social and 
Emotional Learning (SEL). 

Trained ICAM school leaders work to improve 
the learning capacity of all students and 
provide for the additional SEL needs of those 
affected by migration, helping them to 
overcome the disadvantage they face as a 
result of the separation, trauma and loss they 
have suffered. 

An important feature of ICAM is the 
integration of parent/carer education with the 
school-based programme in order to provide 
additional support for those families affected 
by migration and to encourage on-going SEL 
for the whole family in the home. 

 
 

Website https://www.icamproject.eu 
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(3). Project title/acronym Pedagogical Approaches for Enhanced Social 
Inclusion in the Classroom - PAESIC 

  

European countries are increasingly 
becoming more diverse. We currently see an 
increase in students with migrant and refugee 
backgrounds in European school systems. 
This is creating obstacles but also 
opportunities within educational institutions 
across the continent. In this project seeks to 
reach out and support teachers – particularly 
educators working with youth with immigrant 
and refugee backgrounds – in fostering 
mutual understanding and respect in the 
classroom. 

In fostering enhanced social inclusion, mutual 
understanding and respect among young 
people in the classroom, and providing real, 
concrete skills and training for those 
educators on the front lines of the influx of 
new faces and cultures, this project aims to 
help to build a more cohesive European 
society, with an enhanced socially inclusive 
climate. 

The project wants to provide trainings and 
promote social cohesion and the 
competencies of teachers in enhancing social 
inclusion, finding solutions in existing 
experiences and exploring methodologies 
and approaches. 

 

Website https://www.paesic.eu 
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(4). Project title/acronym Learning for Integration Project: Quality 
Learning and Non-Formal Education for 
Refugees and Migrant Children in 
Greece/ELIX 

 

 

The aim of this project is to provide non-
formal education and homework support to 
refugees and migrants children, as well as 
their parents, in order to contribute to their 
smooth integration into the formal education 
system through innovative educational 
methods. 

The project is designed to provide day-to-day 
coverage of the educational needs of children 
aged 3-17 and daily homework support for 
children aged 6-15. 

The project is being implemented in: Refugee 
Camps, the Education Centre of ELIX in 
Patison Str, as well as in Primary Schools of 
the Municipality of Athens, the 51st 
(Akominatou 40) and the 99th School (Igias 
11), where the programme is being 
implemented in the framework of "Athens 
Open Schools" Project with founding 
donor the Stavros Niarchos Foundation. 

 
 

Website https://www.elix.org.gr/en/large-projects-of-
elix/social-actions-to-support-vulnerable-
groups-and-awareness/learning-4-integration-
education-elix-en 
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(5). Project title/acronym Media Education for Human Rights / 
MigratED` 

  

MigratED, Migrations and human rights 
enhanced through technology in education, is 
a Global Citizenship Education Project (GCE) 
financed by the Erasmus + Programme of the 
European Union. 

The MigratED project aims at disseminating 
good educational practices on intercultural 
dialogue, migration and human rights, by 
training teachers, educators and younger 
generations on these topics and on the use of 
digital and multimedia tools. 

Youth and the educational community are 
involved in a digital awareness raising 
campaign for promoting a sharing and 
welcoming culture in Italy, Portugal, Slovenia, 
Cyprus and Greece 

 

Website http://migratedvideos.eu/ 
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Selection of articles on integration programmes for students with 
migrant backgrounds 
1. Koehler, C., & Schneider, J. (2019). Young refugees in education: the particular 
challenges of school systems in Europe. Comparative Migration Studies, 7(1), 1-20. 
(https://comparativemigrationstudies.springeropen.com/articles/10.1186/s40878-019-0129-3) 

Abstract. The article confronts comparative research outcomes on factors that helped or 

hindered the educational success of immigrant youth and second generation in the past 

decades in several European countries with the institutional responses of European 

educational systems to the challenges of integrating a substantial number of refugee and 

other newly arrived children since 2014. Especially studies on the second generation – 

mostly the offspring of labour migrants – have revealed substantial differences in the long-

term effects of specific institutional arrangements in the different systems that can – and 

should – serve as lessons for the potentially detrimental effects of the ways schools and 

school systems have reacted to the new influx of immigrant children. In the light of the 

lessons that could be learned from previous experiences with immigrant children and 

children of immigrants the article analyses in which way the current responses of different 

European educational systems to the presence of refugee and other immigrant children 

reflect these lessons, but also do justice to the particular challenges and specific situations 

of refugee youth that generally place them at an even higher disadvantage than other 

migrants. On the other hand, some of the ad-hoc measures for refugee pupils may have the 

potential of becoming permanent features of the respective educational systems. 

 

2. Castaño-Muñoz, J., Colucci, E., & Smidt, H. (2018). Free digital learning for 
inclusion of migrants and refugees in Europe: A qualitative analysis of three types of 
learning purposes. International Review of Research in Open and Distributed 
Learning, 19(2). 
(https://www.erudit.org/en/journals/irrodl/1900-v1-n1-irrodl03962/1051238ar.pdf) 

Abstract. The increasing number of migrants and refugees arriving in Europe places new 

demands on European education systems. In this context, the role that free digital learning 

(FDL) could play in fostering inclusion has attracted renewed interest. While the existing 

literature highlights some general design principles for developing FDL for migrants and 

refugees, there is little information on the use of FDL at specific education levels, or for 

specific learning purposes. This paper presents the results of a qualitative study that was 

carried out as part of the Moocs4Inclusion project of the Joint Research Centre (JRC) 

between July and December 2016. The study, which has a European focus, disaggregates 

the analysis of FDL initiatives by what were identified as its three most common purposes: a) 

language learning, b) civic integration and employment, and c) higher education. For each 

of these topics, the study sheds light on the approaches used by a wide sample of 
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initiatives, users’ levels of awareness of what is available and take up, and migrants’ and 

refugees’ perceptions of the current offer. In order to collect the information needed to 

cover different approaches and perspectives, semi-structured interviews with 24 

representatives of 10 FDL initiatives and four focus groups with 39 migrants and refugees 

were carried out. The results show that there are indeed overlaps between the purposes of 

FDL initiatives and their design principles. Specific recommendations on how to better 

design FDL initiatives for migrants and refugees, taking into account their specific purposes, 

have also been identified.  

 

3. Madziva, R., & Thondhlana, J. (2017). Provision of quality education in the 
context of Syrian refugee children in the UK: opportunities and challenges.  
Compare: A Journal of Comparative and International Education, 47(6), 942-961. 
(https://www.tandfonline.com/doi/pdf/10.1080/03057925.2017.1375848) 

While existing research has shown the importance of the three interrelated domains of the 

wider policy, the school and home/ community environments in the development of quality 

education for learners, this literature does not fully capture the experiences of the refugee 

population. In this article we focus on a group of Syrian refugees who came as part of the 

first large cohort that was welcomed in the UK in December 2015. We adapt Tikly’s quality 

education frameworks and develop a model that highlights not only the importance of the 

three intersecting environments, but also the specific inputs/processes that are critical to 

achieving quality education for refugees. In so doing, we stress the critical role of English as 

a tool for refugee children’s inclusion and integration in schools. Consequently, the 

contribution of the paper is an understanding of the inputs/processes that are key to the 

development of quality education for migrant/refugee children. 

 

4. Biasutti, M., Concina, E., & Frate, S. (2020). Working in the classroom with 
migrant and refugee students: The practices and needs of Italian primary and 
middle school teachers. Pedagogy, Culture & Society, 28(1), 113-129. 
(https://www.tandfonline.com/doi/pdf/10.1080/14681366.2019.1611626) 

The current study analysed teachers’ methodologies, practices and needs to promote the 

integration of newly arrived migrant/refugee pupils in educational contexts. Twentynine 

Italian primary and middle school teachers answered a qualitative survey analysed with 

ATLAS.ti software. In analysis, seven categories emerged: teaching values and beliefs; 

students’ cognitive, emotional, and linguistic skills; inclusive class activities and resources; 

intercultural communication; social interactions in classroom; networking with the local 

community; and teachers’ needs. Teaching strategies and methods reported included 

inclusive approaches for supporting the integration of migrant/refugee students and 

promoting the well-being of the whole class. Creativity and flexibility emerged as two of the 
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main features of teachers’ work. Further needs reported included training, didactic 

counselling, resources for supporting teaching, economic resources and school 

organisation. Evidence was found for the complexity of teaching in an intercultural con- text 

suggesting a multidimensional approach for analysing educational issues. 

 

5. Drolia, M., Sifaki, E., Papadakis, S., & Kalogiannakis, M. (2020). An Overview of 
Mobile Learning for Refugee Students: Juxtaposing Refugee Needs with Mobile 
Applications’ Characteristics. Challenges, 11(2), 31. 
(https://www.mdpi.com/2078-1547/11/2/31) 

Abstract: The mass influx of refugees into Europe since 2013 and their educational 

challenges have increased the need for high-quality refugee education. One proposal for 

addressing these challenges was to leverage mobile devices for educational purposes 

(mobile learning). Although significant research has been done in this field, mobile 

learning’s effectiveness on different social groups has yet to be explored. The present 

review paper aims to outline: (a) the factors that challenge refugee education, (b) the use of 

smart mobile devices by the refugee population, (c) the conflicting views about the effect of 

mobile learning in refugee education, and (d) the proposed characteristics for mobile 

refugee applications as found in the literature. A juxtaposition of refugee needs with the 

characteristics of mobile learning apps is attempted. By surveying the literature, the present 

paper concludes that mobile learning seems beneficial for refugees in two ways: providing 

refugees access to education and improving the quality of the provided refugee education. 

However, it is not a one-solution-fits-all regarding their education. At the end, future 

research proposals are included. 

 

6. Colucci, E., Castaño-Muñoz, J., & Devaux, A. (2017). MOOCs and Free Digital 
Learning for the Inclusion of Migrants and Refugees: A European Policy Study. 
In EMOOCs-WIP (pp. 96-103). 
(http://ceur-ws.org/Vol-1841/P02_114.pdf) 

Abstract. MOOCs and free digital learning (FDL) are among the tools used to respond to 

the education needs of migrants and refugees in Europe. However, there is little guidance 

on how to design institutional initiatives and supporting policies in this area. This paper 

presents the main findings of a study exploring the potential of MOOCs and other FDL 

offers for the integration, inclusion and further learning of migrants and refugees in Europe 

and in neighbourhood regions in conflict. The MOOCs4inclusion study was designed and 

financed by the Joint Research Centre of the European Commission and carried out 

between July-December 2016. Drawing from a literature review, focus groups with 

migrant/refugee learners in Europe and interviews with representatives of selected FDL 

initiatives, the study maps FDL initiatives, proposes a categorisation of them, and assesses 
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both success factors and barriers to achieving the objective of mi- grant/refugee inclusion. 

Key to success in this area was found to be a combination of ‘targeted’ (aimed at migrants 

and refugees needs), ’blended’ (mixing online and face-to-face instruction) ’and facilitated’ 

(offering support services and mentoring) approaches. The study subsequently provides 

recommendations on how policymakers can support the design of FDL offers for 

migrants/refugees in the future.  

 

7. Proyer, M., Biewer, G., Kreuter, L., & Weiß, J. (2021). Instating settings of 
emergency education in Vienna: temporary schooling of pupils with forced 
migration backgrounds. International Journal of Inclusive Education, 25(2), 131-146. 
(https://www.tandfonline.com/doi/pdf/10.1080/13603116.2019.1707299) 

Abstract. In the year 2015, Austria was one of the main European destinations of displaced 

persons. According to education authorities around 15,000 children with a forced migration 

background of school age who arrived in Austria over the course of a few months from 

late2015 to the beginning of 2016 called for immediate and partly temporary solutions. Due 

to Austrian legislation and unlike other countries, every child living in Austria between the 

ages of six to fifteen (or for nine years of schooling) is entitled to receive compulsory 

education. Though the school administration of Vienna generally promotes an inclusive 

approach to education in regular schools, schools in neighbourhoods with a large refugee 

population were reportedly unable to provide appropriate and adequate education for all 

children. In response, the local school authority in Vienna decided to establish temporary 

classrooms in refugee accommodations. This article describes and analyses the emergence 

of new educational structures from the point of view of university students and lecturers who 

took part in the one and a half years of its implementation. The article thereby aims to 

document specific perspectives on educational emergency measures at a certain point of 

time. In both the primary and secondary sectors, the emergence of a new temporary field of 

specialised and exceptional education were observed and recorded in a thick description of 

dynamic processes of trans-institutional, trans-organizational, trans professional, communal, 

and individual development. Thus, the article presents a multifaceted picture of problems in 

refugee education under exceptional circumstances. The findings illustrate how insufficient 

educational opportunities for those falling outside the age of compulsory schooling – in 

particular, preschool children as well as youth older than fifteen – diminish possibilities for 

the inclusion of these children within and beyond education.  
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Good practices 
Immigrant and refugee students’ integration from the academic, social, and cultural point of 

view has been a consistent challenge faced by both students and their schools. Immigrant 

children and their families experience several barriers and challenges, such as language 

barriers, adjustment to new learning and teaching styles, exclusion and isolation, 

psychosocial stress, lack of access to culturally responsive education support and services 

(Morrison & Bryan, 2014; Ricento, 2013; Williams & Butler, 2003). These challenges and 

issues send a clear message that schools need to take a systematic approach ensuring the 

environment and culture is welcoming and inclusive to all students. Guo-Brennan &  Guo-

Brennan (2019) argues for the multifaceted processes for building welcoming and inclusive 

schools for refugee children which require : a) leadership by all members of the school 

community and their engagement in a shared vision for students’ education and their well-

being,  b) open and inclusive procedures, c) empowerment of Immigrant and Refugee 

Students and their parents involvement in school, d) professional development for school 

stakeholders and celebrating students’ progress and success. 

Several initiatives and practices could be associated with the above-mentioned dimensions; 

we are going to focus on some of them. 

 

School Administrators as leaders 
When leading a school with increased immigrant and refugee student population, school 

administrators play key roles in inviting and mobilizing teachers, students, parents and other 

stakeholders’ expertise, needs and perspectives. Four administrative tasks are highlighted: 

fostering new meanings about diversity and inclusion, creating welcoming and inclusive 

school environment, promoting inclusive and culturally responsive initiatives, building 

relationships with newcomers’ families and other community stakeholders (Banks, 

2016/2017).  

To shape a more inclusive and welcoming to immigrant and refugee students school culture 

and environment, it is important to understand the perspectives of all stakeholders, 

including students, teachers, parents, settlement workers, and other official stakeholders. 

Several steps can be adopted:  

• Activities that challenge the predominant negative narrative about migration and 

refugees, promote migrants and refugees’ rights in education as well as the 

cognitive and social benefits of multilingualism /multiculturalism for the students of 

the local communities.   

• Open and inclusive processes where participants share strategies to deal with 

struggles around definitions, meanings, communication, resources, and competing 

agendas can inspire all school members and stakeholders to collectively develop a 
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goal and shared vision as well as support mechanisms for those who are working 

towards. 

• Creating authentic cross-cultural learning opportunities for students and parents, 

building equality in social interaction, promote relationships between local and 

newcomer students.  

• Articulate and share a culturally sensitive vision in school policies and 

documentation. Adopt procedures that relieve students and parents from the anxiety 

of their limited skills in the host language, legitimate translanguaging discursive 

processes, giving them a sense of normality and belonging, which is a major 

strategic goal in education for social justice. 

 

Teachers as leaders 
Teachers’ professional knowledge, skills and motivation to engage all students cognitively, 

behaviuorally and emotionally in the teaching processes is one of the strongest indicators of 

school inclusiveness perspective (Guo-Brennan & Guo-Brennan, 2019). Some 

methodological practices for enhancing students’ participation and their personal 

investment in learning and teaching processes could be the following: 

• Teachers should move away from monolingualism on which education has 

traditionally been based; drawing on students' “language repertoires” they can 

validate or even promote translanguaging processes in classroom communication. 

Through the lens of translanguaging, pupils internalize new ideas they hear, assign 

their own understanding to the message/concept and, simultaneously, utilize the 

message/concept in their other language(s), from their own perspectives. In doing 

so, they augment and supplement the message/concept through dual language 

processing. Baker (2011) put forward four potential educational advantages of 

translanguaging: 

o the promotion of a deeper understanding of the subject matter 

o the development of the students’ weaker languages 

o the facilitation of the co-operation between the home and the school and the 

integration of fluent speakers with early learners.  

In more recent literature translanguaging is defined as “a powerful mechanism to construct 

understandings, to include others, and to mediate understandings across language groups, 

creating thus more teachable moments” (Garcia, 2011; Tsokalidou, 2016). Students can 

choose to consciously or not use different language-cultural characteristics either as 

language learning support or for a successful communicative event. For example: they 

translate words, they mix languages, they write the words of a language using the writing 

system of another language, they compare linguistic structures, conventions and practices, 
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they read in a language but they communicate the meaning they have constructed in 

another one, etc.  

• Teachers commitment to Cultural Sustaining Pedagogies (Paris & Alim, 2017) is 

demonstrated through their modified planning and instruction and the 

implementation of differentiated teaching according to the cultural and discursive 

experiences of the students; they adopt materials and implement activities 

meaningful to students engaging thus newcomers as both learners and leaders in 

creating authentic educational opportunities with global perspectives. An 

educational practice  in this perspective could be “Teaching   through identity texts” 

(Cummins & Early 2011) where students create visual, written, oral or multimodal 

texts, monologically or interactively (e.g. in simulations),  in order to express 

meanings related to their personal experiences: for example, they refer to individual 

or family characteristics, spaces and practices (e.g. names, descriptions of home, 

formal, every day or professional practices, social roles in the family etc.), cultural 

realities (e.g. food, stories, social or imaginative symbolisms), migration experiences 

(e.g. countries they have crossed, means they have used, positive or negative events 

they have experienced etc.), personal visions (e.g. scenes of the life they envision).  

• Teachers can supply graphic organizers like KWL charts, so students may highlight 

phrases, words and questions in multiple languages to share what they knew about a 

particular topic even if they have not yet developed the skills to express themselves 

independently. Students can also work with other students who share a common 

home language to construct first drafts of persuasive or informational writing pieces. 

Students discuss the topic in groups and take notes in their shared language. They 

could discuss the topic, make a list of words they know in their shared language and 

determine a number of words or phrases they want to learn and use when writing in 

the new language. When it is time to compose a text, students may both work 

individually or in groups and freely use their linguistic resources to facilitate the 

composition process. This process may look different for students of varying 

language levels competence. Students who are newcomers and beginners may 

compose an entire first draft in their home language concerning what they knew 

about a topic in their new language (source: Pedagogical Approaches for Enhanced 

Social Inclusion in the Classroom- PAESIC: https://www.paesic.eu). 

 

Students as leaders 
The students could also play a leadership role in creating welcoming schools. For example, 

they could be invited to participate in the student-led and teacher-guided Welcoming 

Committee to plan and stage community building events between local and newcomer 

students.  In these contexts, students are motivated to establish social relationships, through 
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knowing each other, including their hobbies, personality, home languages, cultural and 

religious traditions, learning needs, and greater cross-cultural awareness. Once 

interpersonal relationships are established, the mutual learning opportunities between local 

and newcomer students can grow tremendously in several areas, including increased social 

inclusion, respectful cross-cultural communications, and interaction, broader perspectives on 

cultures and languages, reduction in prejudice and conflicts and enhanced academic, 

behavioural and emotional well-being. Leadership opportunities for newcomer students can 

empower them to develop academic, social and linguistic competencies. 

 

Partnering with immigrant and refugee parents 
Partnering with immigrant parents can mobilize and utilize their knowledge to assist with 

students’ transition, integration and social inclusion (Guo-Brennan and Michael Guo-

Brennan, 2019). However, comparing with parents of local students, immigrant and refugee 

parents face barriers and challenges in school engagement, including language barriers, 

unfamiliarity with school environments, unequal opportunities in parent-school interaction, 

divergent educational views and agenda, lack of economic, social, cultural and political 

capital in obtaining proper educational resources and opportunities for their children, 

among others. 

Several practices can help schools engage immigrant and refugee parents, including the 
following: 

• Incorporate the cultures and knowledge of immigrant parents into the curriculum 

and the student’s assignments; validate the languages, cultural norms and religious 

practices through curriculum and provide opportunities for parents to assist in 

relevant workshops or projects. 

• Create opportunities for immigrant parental engagement in extracurricular activities 

or in informal teachers-parents meetings. For example, “Parent cafés” seem to have 

become an attractive format of cooperation between parents and schools. The idea 

is to host at school an informal meeting that shouldn’t gather more than 15 people 

in order to let everyone feel free to express and share their experience. In the café, 

parents get informed about current events and news about the school and the 

community. They get acquainted with relevant educational, social and cultural 

institutions, also by visiting them in the context of field trips.  

• Thematic meetings and information workshops on relevant topics could regularly 

take place. Parents who need counselling or mediation between them and the 

school have time and place to take advantage of it. 
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Recommendations from institutional stakeholders on the inclusion of 
students with migrant background 

France 
§ While no provision of the Education Code covers the particular case of children of 

asylum seekers, the law provides that they are subject to compulsory education as 

long as they are between 6 and 16 years old,[1] on the same conditions as any child.  

§ If the children seem to have a sufficient command of the French language, the 

evaluation process will be supervised by a Counselling and Information Centre 

(Centres d’information et d’orientation, CIO). This State structure is dedicated to the 

educational guidance of all students. 

§ When the children are not French-speaking or do not have a sufficient command of 

writing the language, their evaluations fall under the competency of the Academic 

Centre for Education of Newcomers and Travellers Children (CASNAV).[2]  

§ Education for asylum seeking children is usually provided in regular schools but 

could also be provided directly in reception centres (large emergency reception 

facilities for instance). Limited number of specialized language training or initiation 

classes and limited resources dedicated to these schemes.  

§ Access to education for children aged 16 to 18 is much more complicated as public 

schools do not have any obligation to accept them. They may be eligible for French 

courses offered by charities but the situation varies depending on the municipality. 

§ Asylum seeking children with special needs are faced with the same difficulties as 

children with special needs in general. Access to trained and specialised staff 

(auxiliaires de vie scolaire) tasked with supporting these children during their 

education in regular schools is very limited. 

[1] Article L.131-1 Education Code. 

[2] See Circular NOR: 2012-143 of 2 October 2012. 

Italy 
§ Italian legislation provides that all children until the age of 16, both nationals and 

foreigners, have the right and the obligation to take part in the national education 

system.  

§ Under the Reception Decree, unaccompanied asylum-seeking children and children 

of asylum seekers exercise these rights and are also admitted to the courses of 

Italian language[1]. 

§ No preparatory classes are foreseen at National level, but since the Italian education 

system envisages some degree of autonomy in the organisation of the study courses, 

it is possible that some institutions organise additional courses in order to assist the 

integration of foreign children. 
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§ The main issues concerning school enrolment lie in: the reluctance of some schools 

to enrol a high number of foreign students; the refusal from the family members 

and/or the child to attend classes; and the insufficiency of places available in schools 

located near the accommodation centres and the consequent difficulty to reach the 

schools if the centres are placed in remote areas. 
[1] Article 21(2) Reception Decree: https://www.gazzettaufficiale.it/eli/id/2015/09/15/15G00158/sg. 

Belgium 
§ Schooling is mandatory for all children between 6 and 18 in Belgium, irrespective of 

their residence status.  

§ Classes with adapted course packages and teaching methods, the so-called 

“bridging classes” (in the French speaking Community schools) and “reception 

classes” (in the Flemish Community schools), are organised for children of newly 

arrived migrants and asylum seekers. Those children are later integrated in regular 

classes once they are considered ready for it. 

§ In reception centers for asylum seekers, all residents can take part in activities that 

encourage integration and knowledge of the host country. They have the right to 

attend professional training and education courses[2]. 

§ They can enrol in adult education courses for which a certain level of knowledge of 

one of the national languages is required, but not all regions equally take charge of 

the subscription fees and transport costs. 
[1] Labour Court of Charleroi, Judgment of 6 May 2014, available at: http://bit.ly/1F5Hyqq. 

[2] Article 35 Reception Act. 

Greece 
§ Asylum-seeking children are required to attend primary and secondary school under 

the public education system under similar conditions as Greek nationals. Contrary to 

the previous provision, the Individual Protection Assistance (IPA) for recognized 

refugees, Asylum Seekers and Stateless Persons (IPA-RAS), does not mention 

education as a right but as an obligation.  Facilitation is provided in case of 

incomplete documentation, as long as no removal measure against them or their 

parents is actually enforced.  

§ Access to secondary education shall not be withheld for the sole reason that the 

child has reached the age of maturity.  Registration may not take longer than 3 

months from the identification of the child. 

§ A Ministerial Decision issued in August 2016, which was repealed in November 2016 

by a Joint Ministerial Decision, established a programme of afternoon preparatory 

classes (Δομές Υποδοχής και Εκπαίδευσης Προσφύγων, DYEP) for all school-aged 

children aged 4 to 15.  
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§ The program is implemented in public schools neighbouring camps or places of 

residence, with the location and operationalization of the afternoon preparatory 

classes being subject to the yearly issuance of a Joint Ministerial Decision 

(exceptionally a Decision by the Minister of Education). 

§ At the beginning of September 2019, children’s’ access to education was further 

complicated by the lack of an official system for transportation between camps and 

schools and the reported delay in issuing the necessary Ministerial Decision for the 

operationalization of DYEPs. 

§ Obstacles (see Health) in issuing a Social Security Number (AMKA), which serves as a 

pre-requisite for getting vaccination and in turn enrolling to schools, were also an 

impediment to school attendance.  
Sources:  

- Article 13 L 4540/2018. 
- Joint Ministerial Decision 180647/ΓΔ4/2016, GG 3502/2016/Β/31-10-2016, available in Greek 
at: https://bit.ly/36W3cDn 
- GCR, ‘Beginning of the school year for refugee children as well? There is need for immediate state measures’, 
12 September 2019, available in Greek at: https://bit.ly/37XGagP. 
- ECSR, Decision on admissibility and on immediate measures, International Commission of Jurists (ICJ) and 
European Council for Refugees and Exiles (ECRE) v. Greece, Complaint No.173/2018, 23 May 2019.   

Slovenia 
§ The law provides that the right to elementary education has to be ensured to asylum 

seekers no longer than three months since they lodged their application[1].There is 

no age limit attached to this provision. 

§ Under-aged asylum seekers are ensured access to education in vocational and 

secondary schools under the same conditions as Slovenian citizens; adult asylum 

seekers are also allowed such access.  

§ Furthermore, asylum seekers are allowed access to post-secondary and higher 

education programs and to programs designed for education of adults. The law 

expressly sets out that, if necessary, preparatory educational assistance has to be 

provided to children in order to facilitate their access to the education system[2].  

§ In practice, all asylum-seeking children accommodated in the Asylum Home enrol 

into elementary school within around one week’s time from arrival. Most of them 

attend the elementary school Livada, where three hours of Slovene and literacy 

classes are held every day, followed by regular classes. When children return from 

school, they can attend the language and literacy classes in the Asylum Home under 

the program carried out by Javni zavod Cene Štupar. 

§ Elementary school children that are accommodated together with their families at 

private apartments outside of the Asylum Home go to various other elementary 

schools, where special educational assistance is also carried out, albeit mostly to a 

lesser extent than at the elementary school Livada. Elementary school for adults is 
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organised by Javni zavod Cene Štupar, where students are placed in a suitable class, 

based on initial testing of their knowledge level. They can then complete two regular 

school years per year. 

§ Unaccompanied children accommodated in the branch facility Logatec are divided 

between two local elementary schools, where they are also entitled to additional 

assistance for non-Slovenian-speaking pupils. Young adults accommodated in the 

facility attend elementary school for adults, organised by Ljudska univerza Postojna. 

Learning assistance is provided by social workers and occasionally by volunteers. 

§ Children do not face any considerable obstacles in their accessing of the education 

system. The same is true for adults accessing elementary school for adults. On the 

other hand, adults wishing to enrol into high school have to pay a tuition fee, same 

as Slovenian citizens.  Also, one obstacle for accessing high schools and universities 

is that, unlike beneficiaries of international protection, asylum applicants have to pay 

themselves the costs of proving their previously attained education[3].  
[1] Article 88(1) IPA. 

[2] Article 88(1)-(2) and (4) IPA. 

[3] Article 88(6) IPA. 

Turkey 
§ International protection applicants and their family members shall have access to 

elementary and secondary education services in Turkey[1].  

§ Currently the 8-year compulsory primary education is divided into two stages of 4 

years each. Parents or guardians are responsible for registering school-age children 

to schools in time. Furthermore, the Basic Law on National Education also explicitly 

guarantees non-discrimination in extension of education services to children, 

“regardless of language, race, gender, religion” [2].  

§ In order for a parent to be able to register his or her child to a public school, the 

family must already have International Protection Applicant Identification Cards, 

which also list the Foreigners Identification Number (YKN) assigned by the General 

Directorate of Population Affairs to each family member.  

§ Since the language of education is Turkish, language barriers present a practical 

obstacle for asylum seeker children. There is no nationwide provision of preparatory 

or catch up classes for asylum-seeking children who start their education in Turkey or 

who did not attend school for some time due to various reasons. In practice, 

unaccompanied children who are accommodated in state shelters are offered 

Turkish language classes provided in the shelters before they are enrolled in schools.  

§ Where the child has previous educational experiences prior to arrival to Turkey, he or 

she will undergo an equivalence assessment by Provincial Education Directorate to 

determine what grade would be appropriate for him or her to enroll. Particularly in 
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cases where the family does not have any documents demonstrating the child’s 

previous schooling, the equivalence determination may prove complicated. 

§ Accordingly, stakeholders noted that in 2019 social cohesion classes were initiated at 

schools. Foreign and Turkish students began to attend classes to better understand 

their cultures[3].  
[1] Article 89(1) LFIP. 

[2] Law No 1738 Basic Law on National Education. 

[3] Information provided by a stakeholder, February 2020. 

Data retrieved from: https://asylumineurope.org/reports/country/greece/reception-conditions/employment-and-
education/access-education/# 

Recommendations of useful tools for teachers training 
With a view to improving teachers' effectiveness in addressing the different needs of 

learners, several education systems in the EU have developed an initial teacher education 

(ITE) competence framework. In nearly all National education systems in EU, the 

competence frameworks apply to all school teachers and include a Whole-Child Approach 

to Teaching and Learning competence, focusing on developing their capacity to understand 

and attend to (migrant) students' different learning needs. A different strategy has been 

developed in France, where the focus is on teachers of modern languages and their skills 

related to teaching French as a foreign or second language.  

In three educational systems in France, Italy, Slovenia, the ITE competence frameworks 

include a specific focus on improving teachers' skills related to teaching migrant students. In 

particular, Slovenia highlights specific teacher competences that also consider migrant 

students' more holistic needs. 

Teachers are also expected to identify and respect the cultural and personal differences of 

individual students (and other members of the educational community), while valuing 

different knowledge and cultures, and combating exclusion and discrimination. In terms of 

teaching and learning, teachers should learn to provide different pedagogical strategies that 

facilitate student success and achievement within the socio-cultural framework of diversity 

and considering aspects related to students' personal, cultural and social contexts and lives.  

In Slovenia, the criteria for the accreditation of teacher education programmes refer to 

developing teachers' competences in implementing effective individualised and 

differentiated learning tasks, identifying students with additional learning needs and 

establishing cooperation between educational staff to respond to these needs. Other 

competences mentioned include fostering a safe and stimulating learning environment for 

students that makes them feel accepted and appreciated despite their differences, and 

encouraging students to cultivate positive attitudes by understanding and respecting social, 

cultural, language and religious origins as well as other personal circumstances.  
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Diversity in teacher training and professional capacity directions 
1. Teachers need training in the topics of migration, acculturation, social psychology 

phenomena, language (including second language learning, formative assessment, 

language diagnostics and intercultural education), diversity and ethnic identity issues 

relating to the diverse and challenging environments in which they teach. Any pre- or in-

service training programmes for school leaders and teachers should include intercultural 

skills, expertise in second language learning, as well as knowledge about project 

implementation and evaluation. In addition, in-service training should be free of charge for 

teachers and rendered more available in rural areas.  

2. Schools should be organised in an open manner so as to involve parents and 

communities to a greater extent and improve the parent/teacher relationship. This can be 

done by providing extra support where necessary to access hard-to-reach parents through 

cultural mediators and social interpreters at parent/teacher conferences or other outreach 

events and facilitated home visits.  

3. Public authorities should offer funding to encourage the development of professional 

centres of expertise that focus on diversity within schools. These centres should identify best 

practice and take on responsibility support services to schools and teachers, guided by 

experienced collective judgement.  

4. Further training for teachers of migrants may take any or a combination of the following 
forms: 

• an induction course at the beginning of their employment as teachers of migrants – 

this is usually short and focused on practicalities such as the typical education and 

language background of migrants in the locality in question, how to assess the needs 

of these migrants, what kinds of learning materials to use, and how to motivate 

learners facing practical, social and psychological challenges in the world outside the 

classroom; 

• an in-service training course in the specific field of migrant language training – the 

course may be part-time alongside practical ‘on the job’ experience, which could 

usefully be drawn on in assignments and for practical assessments. Issues that need 

special attention in in-service training for teachers of migrants include the handling 

of cultural aspects1of language teaching for those who come from different 

educational traditions; dealing with low levels of literacy2 relating the language 

syllabus to the migrant students’ everyday practical needs, and assessing migrant 

learners’ progress. Specialised programmes have been developed in some member 

states for ‘retraining’ language teachers so that they are formally qualified also to 

teach migrants. 

                                                
1 (https://www.coe.int/web/lang-migrants/educational-culture-/-tradition-/-background 
2 (https://www.coe.int/web/lang-migrants/literacy); 
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• Workshops led by experienced teachers of migrants and specialists in the field – 

many employers realise the value of offering teachers the chance regularly to 

exchange expertise and collaborate in exploring challenging areas at the workplace 

or, less regularly, at relevant external events and conferences. 

• Mentoring by a more experienced colleague – this may include team-teaching, in 

which the two teachers plan and jointly teach certain lessons, and peer-observation, 

during which they observe each other and comment or seek clarification on what 

they have observed. 

The importance of continuous professional development 
All such options may be seen as part of professional development, the process by which 

individual teachers, however experienced they are, continue to broaden and deepen their 

expertise and their knowledge-base in the specific kind of language education that adult 

migrants need. Professional development can also include any activities in the professional 

field which are felt to be useful and important to the individual, such as taking on new 

teaching and non-teaching duties, learning one or more migrant languages3, guided 

reading, counselling students and surveying their views, and classroom-based research. 

While it is best self-directed, individualised professional development nevertheless requires 

guidance and financial support, as well as recognition, from the employer.45 

 

Italy 
The project “Together we can” took place in Trapani, Sicily. The project aimed to promote 

integration activities for young refugees and unaccompanied minors was supported by 

Education International, in collaboration with UIL Scuola and IRASE and implemented by the 

Adult Learning Centre (CPIA) of Trapani. 

It involved 40 students and teachers, with the support of a team formed by a psychologist, a 

cultural mediator and a social worker, to tackle issues related to integration and intercultural 

communication. 

"The project - explains Giuseppe Termini, local coordinator and provincial secretary of UIL 

Scuola - has been carried out on three levels: teacher training activities, tutoring activities by 

the specialised support team on intercultural and interreligious communication, as well as 

school-work training opportunities for students through cooking and electricity professional 

workshops. The feedback we received was very positive, on the one hand, it has been 

helpful for teachers who have been able to sharpen their skills in dealing with students from 

                                                
3 “Council of Europe / Language Policy Unit (Strasbourg) - Project LIAM: www.coe.int/lang-migrants” 
4 OECD (2010). OECD Reviews of Migrant Education - Closing the Gap for Immigrant Students: Policies, Practice 
and Performance 
5 SIRIUS (2013). Professional capacity – policy brief 
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different cultural backgrounds and on the other, it has allowed students to experience new 

vocational training opportunities with dedicated support to familiarize with the activities.” 

 

Belgium 
REFUGEEClassAssistance4Teachers (Training for teachers how to cope with refugee children 

in their class) is an EC funded project under the Erasmus + programme (KA 2  - Cooperation 

for Innovation and the Exchange of Good Practices, Strategic Partnership for School 

Education) which will be completed by 8 partners from 5 different countries, namely Turkey, 

Bulgaria, Greece, Serbia and Belgium. 

REFUGEEClassAssistance4Teachers aims to create training material which will enable 

teachers to cope with the challenges that are derived from the integration of migrant and 

refugee children in education. 

For the classroom itself, and to ease the work of the teachers, a range of tools will be made 

available: 

EASY-TO-READ illustrated training material that can be used by teachers to address the 

different aforementioned domains with the children. 

A mobile app with: 

• mobile games for teachers to support their work towards pupils with refugee back 

ground, and that will be based on the EASY-TO-READ illustrated training material. 

• language support using a symbol/speech/text supported interaction app with 500 

expressions/feelings/concepts. 

 

Slovenia 
“Le z drugimi smo” is a continuing education program that helps teachers working in all 

levels of education to teach and deal with migrant children. The reasons to develop such a 

program are manifold. As reported by one of the experts in the field of education, the 

country of Slovenia became more and more divided during the arrival of the wave of 

refugees in 2015/2016. On the one hand, there were the helpers and supporters of the 

refugees, and on the other hand, fear and intolerance from many sections of the population, 

which were intensified by the media and politics (the media spoke about the „refugee 

wave“, the politicians about the „security issue“ and so on). Prejudices have become 

stronger and teachers are feeling increasingly insecure due to the lack of knowledge of the 

students. Parents in the town of Logatec managed to ensure refugee-children and 

unaccompanied minors could not enroll at the local school. But this was not possible 

because Slovenia has general compulsory education. Thus, the Ministry of Education, 

Science and Sport has decided to distribute immigrants and refugee children among the 

primary school classes, and at the same time to invest in training (with programs such as „Le 

z drugimi smo) for (overburdened) teachers (Vižintin, 2018: 95). 



 

 
26 

DEVOTE - Developing Competencies of Teachers to Integrate Students with Migrant Backgrounds into European Schools 
2020-1-FR01-KA201-079762 

In Ljubljana, employees of the Research Center of the Slovenian Academy of Sciences and 

Arts, the Slovenian Migration Institute, which deals with the interdisciplinary research of 

international migration, as well as the many aspects of emigration and immigration, and the 

Educational Research Institute, dealing with the diverse forms of education, have developed 

the program “Le z drugimi smo“: “Only (with) others are we”. The aim of the program is 

“strengthening the social and civic competences of educational staff”. This project is 

supported by the Republic of Slovenia and the EU, through the European Social Fund. 

The goal is to ‘train professionals and leaders in all fields of education from preschool to 

adult education“ (Vižintin, 2018: 98). This program is scheduled for 5 ½ years, 2016-2021, 

and is extremely extensive and challenging. Through five (free) seminars each lasting 16 

hours, knowledge in the following areas is taught:  

• Living the diversity: Immigrant Inclusion, Slovene language and Multicultural 

Dialogue;  

• Zero tolerance for violence: Challenges and Issues;  

• Respectful Communication and Conflict Management;  

• The Challenges of Modern Society and School;  

• Intercultural Relations and Integration offered in Education Practice (Vižintin, 2018: 

98). Information on the legal situation, human rights, psychology, cultural 

differences, health and civics are also part of the program.  

This training should enable teachers to develop individual programs for each schoolchild 

and – hopefully anonymously – put them on the internet so that others can learn from them 

using these examples. 
Link to the program: https://www.aau.at/kulturanalyse/studium/lehrforschungs-projekte-im-studium-
akuwi/cultural-processes-in-europe/migrant-and-refugee-children-at-slovenian-schools/ 

 

Greece 
In the framework of the Project “Education of Immigrant and Repatriate Students” (2010-

2014) diverse and complementary actions were implementing to support schools with 

multicultural composition of the student population. The project ran in 13 regions in Greece 

and aimed at combating school failure and possible social exclusion of the immigrant 

students through the cultivation of attitudes and pedagogical practices that encourage the 

learning of all students. 

The project adopted a holistic approach for improving the teaching and educational work of 

school-teachers; teachers school principals and counselors from all the levels of the school 

education system (preschool, primary and secondary education) were involved in training 

activities to develop "intercultural competence", to provide focused pedagogical and 

didactic knowledge to improve the methods in the multicultural school and techniques on 

how to take advantage of the cultural diversity for the benefit of all students. Educational 

interventions were based on the model of the professional development of teachers, as a 
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continuous learning process and conceptual approach to continuing education (lifelong 

education). The subjects of the training were planned in the course of action by detecting 

the needs of the teachers, while important efficiency norm was considered the employment 

of the teachers’ knowledge in their educational work. 

Two types of training were offered: in-school training addressed to schools or school 

clusters that had high percentages of immigrant student population, and distance-training 

based on the model of mixed-mode instruction, i.e., teaching in the form of seminars (in 

person or through an electronic platform) and practice/application in the school. Also, 

educational training was held for public servants in the field of education (seminars and 

training workshops), that focused on a theme as close as possible to their direct needs. In 

the course of the Action an educational specialists’ group with participants from all over 

Greece was formed and renewed on an ongoing basis. At the same time, the rich 

educational material gathered was analysed and best practices that emerged from the 

process of training and learning were highlighted. Finally, the developed best practices, 

regarding both the methodology of the training and the methodology of teaching at school, 

were disseminated on symposia and workshops. 
URL:  http://www.diapolis.auth.gr/index.php 
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DEVOTE project survey 
The DEVOTE project aims to strengthen the integration of students with migrant 

backgrounds in schools. The goal is to improve their success in education by providing 

training, coaching and guidance to teachers equipping school leaders and educators with 

the necessary skills and innovative tools to support secondary students in the process. In 

parallel, it seeks to strengthen collaboration between schools, families, and other external 

stakeholders, specifically in developing an Open Online Course freely accessible to all 

teachers. 

In order to develop appropriate course content to enable teachers to improve their skills to 

better support the integration of students with migrant backgrounds in the schools and 

society as a whole, this needs analysis is open to collect feedback from teachers instructing 

students between 13 and 18 years in educational institutions from partner countries and 

students. 

The target groups of our analysis are: 

- The teachers instructing students between 13 and 18 years in educational institutions 

from partner countries (France, Belgium, Slovenia, Greece, Turkey or Italy) 

- The students with migrant background from 13 years old to 18 years old. 

 

The term "migrant background" here is understood as designating a person: 
(a) who has migrated into their present country of residence; and / or 
(b) who had previously a different nationality from their present country of 
residence; and / or 
(c) whose (at least one of their) parents or grandparents, previously entered their 
present country of residence as a migrant. 

Data analysis 
Our survey is based on a sample of 118 teachers teaching to students from migrant 

backgrounds aged 13 to 18 years old from the 6 targeted countries (France, Belgium, 

Slovenia, Italy, Greece and Turkey) and 28 students (from Belgium, Italy, Greece and 

Turkey), completed with 2 in-depth interviews. 

The survey has been open online between March and April 2021. 
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Teaching context 
The vast majority of the teachers who responded to the survey teach in an urban/ 

metropolitan area (64%), and almost half of them teach in a general or technological college 

or high school (47%). Most of the teachers teach languages (38%), humanities (30%) and 

scientific subjects (18%) to a class with a varying percentage of students with migrant 

backgrounds ranging from 1% to 100%. As for the students' sample, the biggest part is 

located in Turkey and lives and studies in the suburbs or small-sized cities. 

Percentages of students with migrant backgrounds in the classes of the teachers who responded to our survey. 

 

An overwhelming majority of teachers (97%) think that students with migrant backgrounds 

face specific challenges during their schooling, identifying them mostly with: 

- Communication problems (different languages, difficulty learning the language of 

the country in which you teach, etc.) 83% 

- Psycho-social problems (marginalisation by other students, discrimination, isolation, 

lack of parental support, violence, etc.) 57% 

- Paradigm shift (difficulty in adapting to another school or another education system, 

cultural misunderstandings, etc.) 55% 

- Lack of opportunities (lack of information on training possibilities, discrimination in 

access to the labor market, etc.) 37%. 

Similarly, almost all respondents (92%) declare facing specific challenges when teaching 

students with migrant backgrounds, namely: 

- Language barriers (74%) 

- Lack of knowledge of their environment or cultural background (45%) 

- Inability to get in touch with their parents and create an educational partnership 

(43%) 

- Feeling not to meet the students’ educational needs (31%) 

- Inability to fight against their social exclusion (29)%. 
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Challenges faced by students with migrant backgrounds as perceived by the teachers who responded to our 

survey. 
 

As specified in one of the in-depth interviews, another major challenge is represented by 

the heterogeneity of the classes (in terms of language but also previous background on the 

subjects) and as well the willingness of students to learn, since often they are obliged by 

parents to choose specific courses or specific schools. 

Most of the teachers (66%) also report not receiving any kind of support to meet these 

challenges. During the in-depth interview, teachers reported resorting to self-study and/or 

some non-formal networks of exchange between teachers, but that are not supported by 

the school. However, some teachers to, and this support takes place in different forms: 

- Psychosocial and pedagogical counselling; 

- Additional training, for example sharing good practices for the integration of 

students with migrant background, that can also be provided by the Directorate of 

Education (like in some cases it is in Greece) or by the school management; 

- Support from NGOs (such as our partner DRPDNM6 in Slovenia); 

- Supervisions and conversations with co-workers and social workers who have been in 

the same position for a longer time, as well as parents. 

 

Students, on their side, when asked if their migrant background positively affects their 

educational experience, mostly agree. 65% of the students responded “yes”, seeing as 

advantages the fact that their personal history allows them to better understand certain 

topics, they easily understand other cultures and mostly feel more mature than their 

classmates because of their experiences. On the other hand, they also think their migrant 

background affects their educational experience negatively (78%), mostly because of 

communication issues (61%) and lack of opportunities (41%).  

 

                                                
6 http://www.drustvospm.si/drustvo-za-razvijanje-prostovoljnega-dela-novo-mesto 
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Students are more divided than teachers in identifying specific issues in their relationship. 

55% of the students responding to the survey said they don’t think there are specific issues 

in their relationship with teachers, while 45% do. For the ones identifying issues, these are 

mostly language barriers (80%) and to a minor extent (30%) lack of understanding by 

teachers of their cultural background, in line with what has been reported by teachers 

themselves. 

“As a student with migrant backgrounds, do you face specific issues with your teacher?” 

 
“We have to understand that we are the people who can find solutions to their problems 
and engage in effective behaviours in this regard.” - teacher in Turkey 
 
“Most of them (the teachers) are very kind-hearted but if they learned our cultures, 
sometimes it would be nice if they understood us like that.” - immigrant student in Turkey 
 
“They may be more understanding and be a little more involved so that other students do 
not notice. They can organise seminars, give information about different cultures and instil 
this in students.” - immigrant student in Turkey 
 

Some potential good practices and recommendations that have been identified by both 

teachers and students are: 

● Invest in the presence of a cultural/linguistic mediator, who has to be professionally 

trained, to assist teachers in their relationship with students with migrant 

backgrounds. 

● Keep mixed classes and avoid the creation of parallel classes only for students with 

migrant backgrounds, which risks to further marginalize them. 
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“There should be no special interest or indifference” - immigrant student in Turkey 
 

• Reserve time and resources for training dedicated to teachers and administrators, to 

raise awareness on the issues of students with migrant backgrounds, such as how to 

deal with a group of multinational students (cultural characteristics, language...). 

● In particular, teachers think they should gain more resources concerning the 

background of migrant students in order to better understand how to respond to 

their needs. 

● Many teachers recommend the creation of preparatory or integrative classes before 

including students with migrant backgrounds, specifically newcomers, into formal 

education. This would be an opportunity to reinforce their skills in the teaching 

language, as well as their knowledge of the educational system and the culture of 

the country they find themselves living and studying in, for example with visits to 

historical places. 

● In parallel to formal education, one-to-one guidance and education services should 

be provided for them. 

● Also group guidance activities could be organised: it could help students with 

migrant backgrounds come together and collaborate as a group, as well as with their 

local peers. 

 

“Activities that require cooperation can be organised to socialise with my friends, thus 
making it easier for me to adapt.” - student in Turkey 
 

● Many teachers recommend forming an educational network with the participation of 

all stakeholders involved in the learning process of students with migrant 

backgrounds, including NGOs and organisations working in integration (as for 

example the European Union House in Slovenia: 

https://www.culture.si/en/European_Union_House). 

● These networks can be hubs sharing useful resources (games, online resources…) 

helping teachers to improve their skills in integrating students with migrant 

backgrounds. 

Resources: 
● Resources by UNICEF, for example: 

https://www.unicef.org/eca/sites/unicef.org.eca/files/IE_Webinar_Booklet_1_0.pdf  
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Language barriers 
According to the different countries, teachers report diverse languages being spoken by 

their students with migrant backgrounds: mostly Semitic and Turkish languages in France 

and Belgium, Slavic languages and Albanian in Slovenia, Semitic and Indo-Iranian languages 

in Turkey, Semitic languages and languages of sub-Saharan Africa in Italy, Albanian in 

Greece.  

As underlined in the interview with the Italian teacher, a great extent of diversity also in 

terms of previous scolarisation of students with migrant backgrounds has to be taken into 

account. On the other hand, Italian respondents report the lack of professional training for 

support teachers and cultural mediators. 

Differences can be detected in students who have very recently arrived in the country where 

they are studying and second-generation immigrant students. As pointed out by an 

interviewed French teacher, second-generation immigrants face the challenge of being born 

in a school system that speaks a language which is not the same that is spoken at home. 

This also impacts on the relations within the family and between the parents and the school 

itself. 

In terms of specific language difficulties faced by students with migrant backgrounds in 

every language targeted by the survey, the two main ones seem to be understanding the 

grammar (72%) and learning the vocabulary (64%). However, also pronunciation, 

participating in conversation and debate, understanding the rules and conversational uses 

as well as confusion between conventional language and slang play an important role 

(between 43% and 58%).  

Linguistic issues faced by students with migrant backgrounds, as perceived by the teachers who responded to 

our survey. 
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Students confirm the specific issues of understanding the grammar and learning the 

vocabulary, but putting pronunciation on the second place of the podium (apparently giving 

it a higher importance than teachers themselves do). 
 

“It is very difficult to study in a new school in a new language. Since it is not my language, I 
have difficulty speaking and listening in Turkish. On the one hand, when I have homework, 
there are days when I get very tired. Sometimes I wish I had never moved to a foreign 
country.” - immigrant student in Turkey 
 
As potential solutions for students struggling with understanding the language, but also for 

the ones having troubles with expressing themselves, teachers identify mainly a “buddy” 

program pairing them with a local student and a support course on the national language. 

As for expression, they also see the creation of a safe environment in the classroom and at 

school as important. These solutions are also supported by the students responding to the 

survey, who add the necessity to work on their self-confidence (65%) as for troubles in 

expressing themselves. 

 

“My friends are encouraged by the teachers to help us in the lessons. Management is 
constantly trying to keep the conditions well so that we can understand the lessons better” 
- immigrant student in Turkey 
 

Some potential good practices and recommendations that have been identified by both 

teachers and students concerning language barriers are: 

● Language support for students who are not fluent in the teaching language; 

● Buddy programs, if possible also with other students who have the same mother 

tongue but are more fluent in the teaching language; 

● Adapting the exams to the needs of students with migrant backgrounds and their 

language barriers.  

In Turkey, students with migrant backgrounds - especially refugees and asylum seekers - are 

fully included in the education systems through special integration programs by the Ministry 

of Turkish National Education. These students can attend all types of schools in Turkey 

excluding the ones who accept students through the central national exams (Scientific 

Secondary Schools, Social Schools etc.). Students with migrant backgrounds have to take all 

the examinations at secondary schools to be successful, just like the other students, and 

they are allowed to choose the elective subjects at school according to their abilities. Just 

like their peers, they have to attend all the school subjects and get all the examinations at 

schools. If they are absent for more than 20 days in a school year, then they have to repeat 

the school year. The evaluation of foreign students' success, absenteeism and similar 

situations are made within the framework of the relevant provisions of the regulations. They 

are all registered on E-school (an e-government service developed by the Ministry of 
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Education) and their assessments are included on this system just like the other students. All 

certification and diploma documents are provided through this system, too. 

Resources: 
● “Biographies langagières” by Sandrine Eschenauer (Université Aix-Marseille): 

https://hal.archives-ouvertes.fr/hal-01818564/document 

● Vokalimat game to learn Arabic: https://alaabi.co.uk/products/vokalimat-arabic-

vocabulary-board-game. 

Parental involvement 
Most of the teachers (85%) think that it’s more difficult to establish a dialogue with the 

parents of students with migrant backgrounds, compared to other students. This is mostly 

because of language barriers, since teachers cannot communicate directly with the parents 

(80%) and because the parents are less involved in the parent-school relationship (63%).  
Main issues concerning parental involvement of students with migrant backgrounds according to the teachers 

who responded to our survey. 

 

A specific challenge is posed in the case of unaccompanied minors. Moreover, 

communication with the families became nearly impossible during the pandemic, especially 

when schools were completely closed. 

 

“The school does not facilitate the communication of the parents with the school and this 
makes it difficult for the students”.  
 

In general, teachers think that the relationship between students with migrant backgrounds 

and their parents affects the relationship between these students and the school itself.  

This mainly because their parents are less able to directly support their children's 

performance (e.g. language barriers, difficulties in helping them with their homework, lack of 

time, etc.) (78%) and they are not used to the local / host school system and find it difficult 

to understand how it works (53%). Some teachers also signal that education is not 
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considered as a first priority for migrant families who struggle with finding jobs and 

economically sustain themselves. 

One of the in-depth interviews also pointed out that in some cultures the involvement of 

parents at school is not usual as it is in many of the target countries of this study (France, 

Italy, Belgium…) therefore some migrant families do not engage in school-family relations 

because they don’t think they are expected to. In other cases, when this teacher contacted 

families of students with migrant backgrounds, they told the teachers they were going to 

physically punish the children for misbehaving in school. In those cases, the interviewee tries 

to avoid contacting the family but resolving issues directly with the students to avoid any 

harm, or when possible to suggest the families to resort to other methods. Another struggle 

can be identified in the “public exposure” of parents when reaching the school for parents 

meetings, which can represent a serious difficulty for some of them. 

 

“Schools could be more proactive in searching for tools of communication and support 
targeting parental involvement” 
 
The student respondents mostly belong to families who participate in their educational path 

rather actively (61%), but when this is not the case, they wish their parents would be more 

involved. 

Good practices identified by teachers: 

● Language courses for parents with migrant background, in order to facilitate their 

inclusion (in Italy, for example, they have been offered through the Asylum, 

Migration and Integration Fund - AMIF of the  European Union) 

● In parents-school meetings, cultural mediators and/or interpreters can facilitate the 

communication: this enables parents to have individual contact with school 

professionals, feeling more at ease and therefore asking more questions compared 

to group meetings. The school needs to ensure that parents have access to 

information and can understand it. 

● Schools can also facilitate the creation of a parents community, through “parents 

coffees”, dedicated meetings and reaching out to them to be involved in specific 

activities. This can be done as well at the neighbourhood level, but also relying on 

key parents who prove to be particularly pro-active in order to build a community of 

support. 

● Also for what concerns parental involvement, the construction of a wider educational 

network including community-based organisation and local NGOs to help the 

interaction between families and the school is a great opportunity. 

Resources: 
● School Zonder Racisme project in Belgium: https://www.schoolzonderracisme.be/. 
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● Our partner organisation Društvo za Razvijanje Prostovoljnega Dela Novo Mesto who 

is particularly active on the subject in Slovenia: http://www.drustvospm.si/drustvo-za-

razvijanje-prostovoljnega-dela-novo-mesto 

 

Psycho-social issues 
A vast majority of teachers (87%) believe that students with migrant backgrounds have a 

greater need for psycho-social support, compared to other students. In particular, in their 

opinion these students face: 

- Exclusion, discrimination, racism (59%) 

- Paradigm shift as the difficulty adapting to another school or another education 

system or cultural misunderstandings (57%) 

- Economic difficulties as difficulties in obtaining educational material or obligation to 

work in parallel (51%) 

- Psychological trauma due to their personal experiences (48%) 

- Isolation, alienation (46%) 

- Difficulties in their educational path which affect them morally (44%). 

Psycho-social issues faced by students with migrant backgrounds according to the teachers who responded to 
our survey. 

 

Within the school, teachers believe that these students face these kinds of difficulties mostly 

with their classmates, other pupils in the same school and other teachers, and to a smaller 

extent also with the school staff in the broad sense. Some teachers underline that students 

with migrant backgrounds tend to gather in clusters according to their country of origin. 

Outside the school, teachers believe they face these issues with the other communities they 

are part of (ex: religious communities), their peers and their parents. Some teachers 

underline that students with migrant backgrounds tend to gather in clusters according to 

their country of origin, and this is often reproduced at the urban level where 
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neighbourhoods tend to gather immigrants from the same community. However, it is 

inherently difficult for teachers to verify if extra-scholastic activities are effectively supporting 

the education of students with migrant backgrounds. 

“It is very wrong to judge people for things they cannot choose (like family or race). Please 
show some empathy.” - immigrant student in Turkey 
 

As for students, they put at the forefront exclusion, discrimination and racism (45%) followed 

by discouragement for the difficulties in their studies (27%) as well as some difficulties to 

adapt to the school system, economical issues of the family and lack of willingness to spen 

time with their classmates. Most of the students affirm facing these challenges with their 

classmates (57%) and other students in the school, as well as partly with teachers (30%). As 

for outside of the school, many face these issues with their friends (45%) but more than one 

third reported not facing these issues at all outside of school (36%). 

However, almost all students (96%) agree on the fact that students with migrant 

backgrounds need more support than other students on these matters. 

A concrete overview of the difficulties that students with migrant backgrounds, along with 

their families if they are present, face before finding themselves in education in a foreign 

country is given by Turkish and French teachers in our interviews. 

 

“Immigrants living in Turkey (Afghanistan, Pakistan, Africa) and Syrians under temporary 
protection (4.5 million) are faced with serious problems: access to education, adaptation 
problem, discrimination, economics problems, access to business life, access to health, 
barriers to accessing international protection, child labor, child abuse, child exploitation, 
forced marriage, barriers to accessing health, temporary protection of legal status and 
insecurity as the duration and time of which are determined by political decisions.” - 
Teacher in Turkey 
 
“Young people with a troubled migration path (unaccompanied minors, victims of 
trafficking, dangerous passage through countries and seas) and coming from war zones are 
often traumatised and receive no psychological support to leave their state of shock” - 
Teacher in France 
 
 “The biggest problem of Syrian students in Turkey is that they have no hope for the future 
and they are under a temporary protection system in their society. A solid system and lack 
of protection for the future is a key factor in their despair.” - Teacher in Turkey 
 
An in-depth interview with a French teacher helped us shed some light on students who find 

themselves in particularly difficult situations such as irregular migration. The teacher told us 

that often the community of educators comes together to help these students fill out their 

administrative duties in order to get regularised and avoid expulsion. Other students live in 
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monoparental families, often without the father who was the main breadwinner, and are 

therefore obliged to work in parallel to their studies regardless of their age. 

“It should be explained to people that racism is nonsense, and small jobs through which we 
can earn money should be done and it will also be beneficial to learn a profession.” - 
immigrant student in Turkey 
 

Moreover, teachers report the severe lack of psychological support for students with 

particularly troubled backgrounds of troubled and violent migration. Students themselves 

ask for more guidance, counseling and support. These services, nevertheless, are inherently 

difficult to access without mastering the language of the country, and therefore should be 

accompanied by a second professional such as a cultural and/or linguistic mediator. 

In an in-depth interview, a French teacher underlined that teachers themselves struggle to 

see beyond the “naughtiness” or violence of some students in class and read their needs for 

psychological support, and often attribute misbehavior to a personality trait. There is also 

the widespread temptation to base the norm of students with migrant backgrounds on few 

exceptional cases of persons who adapt really fast and easily, learning the language and 

making friends, but who cannot effectively represent the standard consequence to 

migration, especially if troubled, when underage.  

 

“In the high school I attended, all my teachers never made me feel like I was abroad like my 
family.” - immigrant student in Turkey 
 
Concerning psycho-social support, some good practices have been identified by the 

interviewed teachers: 

● Accompanying psychological support for students, where existing, with cultural 

and/or linguistic mediation to better meet the needs of students with migrant 

backgrounds. 

● Some teachers suggest creating a monitoring system between educators to report 

and discuss difficulties by students with migrant backgrounds 

● Social activities can be organised with students with migrant backgrounds to 

improve their self-esteem. 

● To work at a broader scale, since psycho-social issues of students with migrant 

backgrounds are strongly tied with discrimination and racism in the whole society, a 

teacher from Turkey suggest to work through “short films, photographs, stories and 

stories that will change the perspective of the people of this country towards 

immigrants, eliminate marginalisation, activate with all kinds of communication tools, 

ensure empathy with them, and avoid discourses that cause the immigrant problem 

to be the subject of politics and create hate, informing and raising awareness on this 

issue with all segments of the society.” 
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● Teachers can liaise with the many non-governmental organisations working in this 

field: 

o Caritas - Child protection program: https://www.caritas.org/wordpress/wp-

content/uploads/2019/02/Caritas-Internationalis-Children-and-Vulnerable-

Adults-Safeguarding-Policy.pdf  

o Turkish Red Cross - Community center services: 

https://reliefweb.int/sites/reliefweb.int/files/resources/TRC Community 

Centers August Report.pdf 

o CMP Solutions: https://www.cmpsolutions.com/he/ 

o Guidance system in Belgium – Flanders: 

https://www.euroguidance.eu/guidance-system-in-belgium-flanders 

o Rock and Water programme: https://www.rockandwater.com.au/ 

Conclusions 
Students with migrant backgrounds face a wide array of challenges, the two main ones 

being confronted with an educational system that is not tailored to their needs and, more 

importantly, finding themselves in a society that is not necessarily welcoming but on the 

contrary actively discriminating against them. Both these issues require systematic changes 

that might seem outside of the scope of work of teachers, who are nevertheless aware of 

the responsibility their role carries in ensuring a fruitful and pleasant educational experience 

for these students. 

 

This project seeks to contribute in providing teachers with tools to accompany students with 

migrant backgrounds in their educational experience, contributing to their learning process 

in the best possible way. 

 

 


